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Daffodil International University
Faculty of Science & Information Technology
Department of Software Engineering
Final Examination, Spring 2026
Course Code: ENG 101; Course Title: English-1
Sections & Teachers: (A-G), JC & JR.
Time: 2:00 Hrs Marks: 40

Answer ALL Questions
[The figures in the right margin indicate the full marks and corresponding course outcomes. All portions of each
question must be answered sequentially.|
Read the passage carefully and answer the following questions.
The Steam Car
A. When primitive automobiles first began to appear in the 1800s, their engines were based on steam power.
Steam had already enjoyed a long and successful career in the ratlways, so it was only natural that the technology
evolved into a miniaturized version which was separate from the trains. But these early cars inherited steam’s
weaknesses along with its strengths. The boilers had to be lit by hand, and they required about twenty minutes to
build up pressure before they could be driven. Furthermore, their water reservoirs only lasted for about thirty
miles before needing replenishment. Despite such shortcomings, these newly designed self-propelled carriages
offered quick transportation, and by the carly 1900s 1t was not uncommon to see such machines shuttling wealthy
citizens around town. But the glory days of steam cars were few. A new technolcgy called the Intemal
Combustion Engine soon appeared, which offered the ability to drive down the road Just moments after starting
up. At first, these noisy gasoline cars were unpopular because they were more complicated to operate and they
had difficult hand-crank starters, which were known to break arms when the engines backfired. But in 1912
General Motors introduced the electric starter, and over the following few years steam power was gradually
phased out.
B. Even as the market was declining, four brothers made one last effort to rekindle the technology. Between 1906
and 1909, while still attending high school, Abner Doble and his three brothers built their first steam car in their
parents’ basement. It comprised parts taken from a wrecked early steam car but reconfigured to drive an engine
of their own design. Though it did not run well, the Doble brothers went on to build a second and third prototype
in the following years. Though the Doble boys’ third prototype, nicknamed the Model B, still lacked the
convenience of an internal combustion engine, it drew the attention of automobile trade magazines due to its
numerous improvements over previous steam cars. The Model B proved to be superior to gasoline automaobiles in
many ways. Its high-pressure steam drove the engine pistons in virtual silence, in contrast to clattering gas
engines which emitted the aroma of bumed hydrocarbons. Perhaps most impressively, the Model B was
am;zingly swift. It could accelerate from zero to sixty miles per hour in just fifteen seconds, a feat described as
‘remarkable acceleration’ by Automobile magazine in 1914,
C. The following year Abner Doble drove the Model B from Massachusetts to Detroit in order to seek investment
in his automobile design, which he used to open the General Engineering Company. He and his brothers
immediately began working on the Model C, which was intended to expand upon the innovations of the Model
B. The brothers added features such as a key-based ignition in the cabin, eliminating the need for the operator to
manually ignite the boiler. With these enhancements, the Dobles’ new car company promised a steam ve.hilcle
which would provide all of the convenience of a gasoline car, but with much greater speeq, much simpler dniving
controls, and a virtually silent powerplant. By the following April, the G‘?neral Engineering Company had
received 5,390 deposits for Doble Detroits, which were scheduled for delivery in early 1918. ,
D. Later that year Abner Doble delivered unhappy news to those eagerly awaiting the dehve.ry of their mod?m
new cars. Those buyers who received the handful of completed cars complamned that the vehicles were sluggish
and erratic, sometimes going in reverse when they should go forward. The new engine design, though innovative,
was still plagued with serious glitches.
E. The brothers made one final attempt to produce a viable steam automobile. In early 1924, the Doble brothers
shipped a Model E to New York City to be road-tested by the Automobile Club of America. After sitting
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I1L In order to produce the Model C, the Doble brothers
A.moved production to a different city.
B. raised financial capital.
C.employed an additional worker.

D. abandoned their earlier designs

IV. Why were early buyers of the Doble cars disappointed in 1918
A. The cars were too expensive for most people
B. The cars were sluggish and sometimes went in reverse

C. The cars produced excessive emissions

D. The cars lacked a key-based ignition .

V.What performance feature of the Model E impressed testers in New York?
A. It could start and reach operating pressure in forty seconds

B. It used an internal combustion engine instead of steam

C. It could travel over 500 miles without refueling

D. It was smaller and lighter than previous models

Read the passage below and answer the following questions.

The case for mixed-ability classes
Picture this scene. It’s an English literature lesson in a UK school. and the teacher has just read an extract from
Shakespeare’s Romeo and Juliet with a class of 15-year-olds. He’s given some of the students copies of No
Fear Shakespeare, a kid-friendly translation of the original. For three students, even these literacy demands are
beyond them. Another girl simply can't focus and he gives her pens and paper to draw with. The teacher can
ask the No Fear group to identify the key characters and maybe provide a tentative plot summary. He can ask
most of the class about character development, and five of them might be able to support their statements with
textual evidence. Now two curious students are wondering whether Shakespeare advocates living a life of
moderation or one of passionate engagement
As a teacher myself, I'd think my lesson would be going rather well if the discussion went as described above.
But wouldn't this kind of class work better if there weren’t such a huge gap between the top and the bottom? If
we put all the kids who needed literacy support into one class, and all the students who want to discuss the
virtue of moderation into another?
The practice of ‘streaming’, or ‘tracking’, involves separating students into classes depending on their
diagnosed levels of attainment. At a macro level, it requires the establishment of academically selective schools
for the brightest students, and comprehensive schools for the rest. Within schools, 1t means selecting students
into a ‘stream’ of general ability, or ‘sets’ of subject-specific ability. The practice is intuitively appealing to
almost every stakeholder.
The current pedagogical paradigm is arguably that of constructivism, which emerged out of the work of
psychologist Lev Vygotsky. In the 1930s, Vygotsky emphasised the importance of targeting a student’s specific
‘zone of proximal development’ (ZPD). This is the gap between what they can achieve only with support —
teachers, textbooks, worked examples, parents and so on — and what they can achieve independently. The
purpose of teaching is to provide and then gradually remove this ‘scaffolding’ until they are autonomous. If we
accept this model, it follows that streaming students with similar ZPDs would be an efficient and effective
solution.
Despite all this, there is limited empirical evidence to suggest that streaming results in better outcomes for
students. Professor John Hattie, director of the Melbourne Education Research Institute, notes that ‘tracking has
minimal effects on leaming outcomes’. What is more, streaming appears to significantly — and negatively —
affect those students assigned to the lowest sets. These students tend to have much higher representation of low
socloeconomic class. Less significant is the small benefit for those lucky clever students in the higher sets. The
overall result is that the smart stay smart and the dumb get dumber, further entrenching the social
divide English practice exercises.
Having a variety of different abilities in a collaborative leaming environment provides valuable resources for
helping students meet their learning needs, not to mention improving their communication and social skills.
And today, more than ever, we need the many to flourish — not suffer at the expense of a few bright stars. Once
a year, [ go on a hike with my class, a mixed bunch of students. It is challenging. The fittest students realise
they need to encourage the reluctant. We make it — together.
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